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Summary

If we have to point out a characteristic of the lpuschool of last years, and being
aware of the information and communication techgige increasing impact, | am sure
we all agree that the students diversity is onth@fbest ways of describing the school
situation nowadays.

When immigrants from the whole world arrived to country, also high heterogeneous
students arrived to schools, so these instituth@usto face up new educational
challenges, as they were not prepared for suchgelsan

Despite abroad students do appear in our contebeast by now, it is in a lower
intensity and some years after than in other regadrSpain. This fact forced the
regional Administration and other teaching insidos to take the necessary legislative
and organizational urgent measures to receiveypesof students.

Immigrants, indigenous minorities and compensatory education

Some of the reasons because the schools are Guiteed and they perceive these
students as a problem for the normal developmetiteo$chool are: the lack of initial
teaching development, the general lack of inteeeatdmit an incipient multicultural
society, the reciprocal lack of language knowledgmel the different schooling levels of
foreign students.

It is not strange that, in this situation, the sitkommediate response was to create
different types of transitory-classes, with com@asy reeducational programs. It was
also established a maximum period of stay in tipesgrams, and some time for the
students to be with the autochthonous studentsgitine school day.

We must point out that in some schools locatetiénautskirts of big cities, there is an
organizational structure since ten years ago: “Supyp classes for the integration of
ethnic minorities”, with different number of teachelepending on the number of
students. These classes were mainly attended sy @ypdents, who received
compensatory education based on the assumptiorhthweya poor integration in school
and in society. The teaching staff carry out tlaeieng and they also monitor the
students’ development by contacting their families.

Related to this work, some teachers started td thia new challenge in teaching,
according to the immigrants’ needs and the newioulitiral society. Because of this,
the traditional schools should be transformedyvtmdasegregation and discrimination



of students from other cultures (including the abtbonous): thentercultural
education modél

Theintercultural education and theinclusive school

During the last years, the concept “integration’swabstituted by “inclusion”. This
change is much more than a change of name; it ategva continuing search of ways to
respond to diversity with the participation of thkole education community. In the
inclusive school differences are not consideredtgicies; and they are based on each
students’ potential, with or without special edimaineeds, with the aim to achieve the
participation of every student. The individual diénces (personal, cultural, ethnic...)
are something interesting, because diversity pes/itie best opportunities to learn.

The educational response to the inclusive modeljlshavoid segregated groups in the
curricula, in time and space, keeping the commitrtieat all students will take profit
from every methodological and organizational change

The intercultural education model, starting frora #tknowledgement and respect for
diversity, favors cultural enrichment through tixelgange of experiences and the
dialogue, in the active participation for the depshent of a democratic society based
on equality, tolerance and solidarity.

For applying intercultural education in school eeded: to promote educational
processes which present the cultural interacticegumal conditions; the explicit
recognition of cultural diversity in all projectsagie by the school; to adopt
methodological strategies of learning, based olalbotation or on cooperative
working; and to develop proposals and curriculaemals which give value to the
contributions of all different cultures present Hahool as, for example, oral traditions,
different languages, other people’s history ansg, amt other skills from the science or
from the general knowledge.

Often, we do make the mistake of thinking that weeagpplying an intercultural
education when we celebrate parties in which dffecultures present their
gastronomy, traditions, dances, music or other syshVe agree with Francésc
Carbonell that these initiatives, despite normtily are well-intentioned, they hide
conflictive relationships between the majority ahe minorities.

An intercultural school is inclusive when all thetians above mentioned do not only
constitute a list of isolated measures, taken@sak solution for the problem of the
diversity of students, but they take part of a veh&tfucture in teaching. So a deep
transformation is needed in education if we watd evelop according to the XXI
century society.

As a conclusion, we share the idea of Auxiliadasbe$ who states that an intercultural
education mean® adopt a holistic and inclusive educational apgeb, based on
respect and recognizing the value of the cultureéibity, which looks for a school
reform as a whole so the educational equity cambeeased, to overcome the
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discrimination/racism/exclusion, to provide bettemmunication and intercultural
abilities, and to support the social change accogdio the principles of social justice

Present and future of professional development

During the last years many institutions have orgeahidifferent professional training
activities (courses, masters and/or meetings)arfigid of intercultural education.

Some years ago, the Professional Development asoliRees Center of A Corufia
started to include intercultural education in themmual Plan. For example, in A
Corufia in 2001 there was the meeting “Intercultidcation and Integration of
Minorities”, and its objective was to prepare teadhers for receiving and
understanding students who come from other culflings same activity was offered in
the Annual Plan of the Teachers Centers from L@yoense and Vigo in 2002/2003.

From that moment on, and increasing in number eord flifferent approaches, we can
nowadays realize that all Annual Plans, from thachers’ Centers of Galicia, from
Central Services and from Institutions of distalea@ning (Platega), offer a wide
variety of training activities on this topic, foxample: “Cultural diversity in

education”, “Arts in intercultural education”, “Gielines for designing plans to receive
immigrant students”, “Literacy teaching for immigta: classroom planning”,
“Integration of minorities and diversity”, “Promot of intercultural teaching from
different aspects of the curriculum”, etc.

The schools depending on the Teachers Center ajrAffa organized some training
activities about international education and/or ignant/foreign students

Chart 1. Training activities organized by the educa  tional centers
depending on the CFR of A Corufia

Academic Type Title N. of Teachers

year

03/04 SP Students who came from abroad: Linguistic 4
Stimulation

04/05 SP Introduction to Galician Language for immigrant 3
Students: materials and resources

04/05 GT The Cooperative Work: the basis of the 6
Integration of Immigrant Students

05/06 PFAC Educational Attention to Immigrant Students 30

05/06 PFAC Educational Attention to Immigrant Students 15

05/06 SP To Welcome Immigrant Students. Interculturality 4

05/06 GT Gallician Language for Immigrant Students 3

05/06 GT Welcome Plan for Immigrant Students 6

06/07 SP Introduction to Galician Language for Immigrant 4
Students: materials and resources

06/07 SP Galician Language Immersion for Immigrant 6
Students

SP: Permanent Seminar; PFAC: Training in Schools; GT: Work Team



Conclusion

During the last six years there were about fifgyrting activities on Intercultural
Education and related to Immigrant Students, omgahby the Central Services of the
Regional Government and by the seven ProfessiogatiDpment Center€ER) of
Galicia.

We must also point out that the attendance tdhalie training activities was very high;
and that means that teachers find this topic isterg, and that they are aware of this
new reality.

However, from the chart 1, can be noticed thaniln@ber of teachers or centers which
take the initiative is quite low. The informatioresave at the moment is about the CFR
of A Corufia and during the last four years, buttkek it can be generalized to the
whole Autonomous Region.

Imbernon saidhere was a lot of information, but few changeseneade in the
schools and it seems to be true. We think that a reasothfs is that teachers were not
involved in these training.

We think that the teachers should not only lookdorinteresting training activity in a
list of courses, and to attend to a course or iagtvithout being interested. We would
like to make a reference to a Spencers’ quotatioichwstates that you must develop
yourself, withou expecting others to do it. Teasts&rould be involved in the initiatives
related to new methodologies for learning, or tsigie new materials and resources to
support other cultures represented by immigrartesits.

Aware of the diversity within teachers and contewts would like to suggest some
measures which will help the professional training:

We think that the Administration should give teashmore possibilities for decide their
own development. This way the centers would hawe &nd resources (both material
and human) for developing training activities whweitl help to teach and to work with
diversity.

We think training is not effective when it does ronsider the context. This means it is
not worthy to develop a training activity if it do@ot take part of an innovative
classroom, level, department or school projectinimg should not be an objective
itself, but a step in a full innovative and inteneg process which help the school to
improve.

As the school transformation is a long and compl@cess, which has to be done step
by step, we think teachers’ motivation about intétoal education should be improved
if the Administration supports specific projectsgated by teachers, and relates them
with the intercultural exchange; by reviewing theericulum and the textbooks; by
participating in European intercultural projectg;ilmproving the attention to
immigrants from the PROA program; and by the cdtaltion and organization of
workshops about cultural diversity with NGOs, etc.
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